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1. MeToanyeckue peKoOMeHIauu

1.1. Meroanuyeckne peKOMEHIALUM M0 MOATOTOBKE K NPAKTHYECKHUM 3aHATHAM

B Xxome mNOAroTOBKM K MPAKTUYECKUM 3aHATUAM CJIEAYET H3YYUThb OCHOBHYIO U
JIOTIOJTHUTEIbHYIO JIUTEPATypPy, YUECTh PEKOMEHJIAIMH TpernojaBareiss ¥ TpeOoBaHHs pabodei
IIPOrPaMMBI.

MOXHO DIOATOTOBUTH CBOM KOHCIIEKT OTBETOB II0 PacCMaTpUBAaEMOM TEMaTHKe,
HOJArOTOBUThH TE3UCHI JJIsl BBICTYIUICHHM IO BCeM y4YeOHBIM BOIPOCAM, BHIHOCHUMBIM Ha 3aHSTHE.
Crnenyet npoaymaTh IPUMEPHI C LENBI0 00ECTIEUEHUSI TECHON CBSA3H U3y4aeMOW TEOPUU C peanbHON
IPaKTUKOW. MOXKHO JONOJHUTH CIMCOK PEKOMEHJIOBAaHHOM JUTEPATYpPbl COBPEMEHHBIMU
VCTOYHMKAMH, HE IIPE/ICTABIICHHBIMHU B CIIUCKE PEKOMEHAOBAHHOW JINTEPATYpPHI.

CamocrosarenbHass paboTa CTyAEHTa MHpeArnonaraer paboTy ¢ HayyHOW U y4uyeOHOH
JUTEpPaTypoOi, yMEHHE CO3/1aBaTh TEKCThl. YPOBEHb U INIyOMHA YCBOEHUS AMCLUMILIMHBI 3aBUCAT OT
AKTUBHOM M CHUCTEMAaTHUYECKOW pabOThl Ha MPAKTUYECKUX 3aHATHSIX, U3yYEHHs] PEKOMEHJOBaHHOU
JIUTEPATYPBI, BEIITOJIHEHHUS] KOHTPOJIBHBIX MMCbMEHHBIX 3aJJaHUN.

IIpy moAroToBKE K MNPaKTHUECKOMY 3aHATHIO OOydarolmuecs HMEIOT BO3MOYKHOCTh
BOCITIOJIB30BaTbCAd KOHCYJBbTAMAMHU IpenoaasaTesds. Kpome yka3aHHBIX T€M OHHM BIIPaBe, IO
COIJIACOBAHUIO C MpeToAaBaTesieM, U30UpaTh U Ipyrue HHTEPECYIOIUE UX TEMBI.

KauectBo yueOHON paOOThl acUpaHTOB MPEINOJaBaTelb OLIEHUBAET C MCIOJIb30BAaHUEM
TEXHOJIOTUYECKON KapThl AUCLUIIIMHBI, pa3MeIIeHHON Ha caiite MAT'Y.

1.2. Meroauyeckne peKOMeHAALMH IO NOArOTOBKE BBICTYIUIEHUSI / JAOKJIaAa K
NPAKTHYECKOMY 3aHATHIO

[TonroToBKy BBICTYIUICHHSI / JAOKJana CleAyeT HauuHaTh C M3Y4YEHHs CHElHaIbHON
JUTEpaTyphl, CHUCTEMAaTU3allMd M 0000IIeHusT COOpaHHOrO MaTepuaja, BbLIEJIEHUS TJIaBHOTO.
Marepuana JOMKHO OBITh JOCTATOYHBIM JUIS pacKpbiTUs BbIOpaHHOW Tembl. IloaroroBka
BBICTYIJICHHUS / JOKJaJa BKJIIOYAaeT B ce0s Takke OTpabOTKY HABBIKOB OpPAaTOPCTBA M YMEHHS
OpraHU30BaTh U MPOBOAUTH TUCIYT, COOJIIO/IEHNUS 3aJaHHOTO perjlaMeHTa BpEMEHH.

Heo6x011M0 TOMHUTB, YTO BBICTYIJIEHHE COCTOUT U3 TPEX YacTeil: BCTYIUIEHUS, OCHOBHOM
yacTu W 3akiroueHus. lIpexnae Bcero, cieayeT Ha3BaThb TEMY CBOETO BBICTYIUIEHUS / JOKIIaja,
KpaTKo MEePeuHCINTh paccMaTpHBaeMble BOIPOCH], U30paB JUIs 3TOrO KUBYIO MHTEPECHYIO (popmy
U3JI0KEHUS.




1.3. MeToauyeckue pekoMeHAalMH 10 MOATOTOBKe pedepaTa U rjioccapus

AcnupaHT (COMCKATenb) BBINOJNHAET MHUCHbMEHHBIM TIEpEeBOJ] HAYYHOrO TEKCTa IO
CIIEIUATLHOCTH Ha SI3BIK O0y4eHHS (T.€. ¢ HHOCTPAHHOTO sI3bIKa Ha PYCCKHM s3bIK). OOBEM TEKCTA -
45 000 neuyaTHbIX 3HaKOB (20-25 cTp.).

Acnupant (couckarenab) JOJDKEH IMPEACTaBUTh MUCHBMEHHBIM TEpeBOJ TEKCTa B
COOTBETCTBUU C BBINOJHIAEMON WM NPEANOIATa€MOM TEMOM MCCIECIOBAHUS CO CIHUCKOM
MPOYUTAHHOMN JUTEpaATYyphl MO CIEUUATBHOCTU U CIOBapeM TEPMHUHOB IO TEME HCCIIEOBAHHS Ha
MHOCTPAaHHOM $I3bIKE C PYCCKMMHM SKBHBaJIeHTaMu (He MeHee 30 TepMHUHOB) He mo3aHee yeM 3a 30
JHEH 10 Havyasa sK3aMeHa

TexcT pykonucu pedeparta J0HKEeH ObITh pacliedaTaH Ha KOMIIbIOTEpE Ha OJIHOM CTOpOHE
CTaHJApPTHOTO JIMCTa Oenoil ogqHocOpTHOM Oymaru ¢dopmata A4 (210x297 mMm) yepe3 onWHAPHBIN
unTepBai (mpudt Ne 14) u mossimu BOokpyr Tekcta. Pazmep sneBoro noss - 30 mm, pasoro - 10 mwm,
BepxHero - 20 MM, HUxHeEro - 20 MM.

Bce cHocku 1 oacTpoyHble MpUMEYaHUsl NIeperneyaTbiBaloT (Yepe3 OJMH MHTepBaj) Ha TOH
CTpaHMIlE, K KOTOPOil OHU OTHOCATCS. Bce cTpaHulibl HyMEpYIOTCS, HAaUMHAsl C TUTYJIBHOTO JIUCTA,
Ha TUTYJIBHOM JIMCTE CTpaHWla HE yka3bpiBaercs. Lludpy, 0603HAUAIONIYI0 MOPSAIKOBBIM HOMEP
CTPaHUIIBI, CTABSIT B CEPEIMHE HUIKHETO MOJISI CTPAHUIIBI.

K nuceMeHHOMY nIepeBOAY NPUIATraloTCs:

1. OdopmileHHBIT  TUTYIBHBIM  JHCT C  yKazaHueM Imudpa W Ha3BaHUA
CIEIUAJIBHOCTH;

2. Konwust TuTynbHOTO NMMIcTa MOHOTpaduu;

3. AHHOTalMs Ha UHOCTPAHHOM SI3BIKE;

4. Konust opurnHaabHOro HHOCTPAHHOTO TEKCTA;

S. I'noccapuii (crenuanu3upoBaHHbIN TEPMUHOJIOTHUYECKUI CJI0Baph K CTaThe);

6. Penensus kanampaTta MM JIOKTOpa HayK IO CHELHUAIbHOCTH, PacKpbIBarOLIas

3HaYEHHUE PELEH3UPYEeMOro MaTepraa sl JUCCEPTAIMOHHOTO UCCIIEIOBaHMS aBTOPa UITU C TOUYKHU
3peHHsI aKTYaJIbHOCTH TSI COOTBETCTBYIOIIEH OTPACId HAYKH.

[lepeBon momkeH OBITH MPEACTABIEH B CKOPOCIIKUBATENIE UITU COPOIIIOPOBAH.

I'moccapwuit x pedepary (mucbMEHHOMY TIEPEBOAY HAYYHOTO TEKCTa) MPEICTaBIseT cOOOM
BLIMIOJTHEHHE TEpPeBOJja TEPMHHOB NPO(ECCHOHANBHOM TEMAaTHKH, HWCHOJIB30BAaHHBIX B
pedbepupyemom Tekcre. I'moccapuii MOKeT OBITH JIOMOJHEH (DOHETHYECKOW TpaHCKPUIIUEH
TEPMHHOB, JaHbl HECKOJIbKO 3HAUEHUH TepMHUHA U TPUMEPHl UX YMOTpeOleHUs B TEKCTax IO
CTHEeHATBHOCTH.

PexomeHamm no co3/1aHuIo rI10CCapust:

1. I'moccapuit pacmnonaraercst CTporo B ajihaBUTHOM MOPSIIKE.

2. TepMUHBI HE JOJKHBI AYyOIUPOBATHCA.

3.I'moccapuii He noymxkeH ObITh M30BITOYEH: HE HYXHO BKIIIOYATh B CIIOBapb BCE YacTo
BCTpEYaIoLIecs TEPMUHBI IOJPS, TOIBKO T€ CJI0BA, KOTOPbIE XapaKTEPHBbI AJIS 3a1aHHON TEMBI.

1.4. MeToau4eckne peKOMeHIAlMH 110 MOArOTOBKE K claye IK3aMeHa

YcnentHoe BBIMOTHEHHE CaMOCTOSTEIIFHOTO MHCBMEHHOTO pedepupoBaHUS W YCTHOTO
nepeBoJia MPUMEPOB U3 HAYYHOH JTUTEpaTyphbl B XOJ€ MPAKTUYECKUX 3aHATHN SBISETCS YCIOBUEM
JIOITyCKa K KaHIUIATCKOMY dK3aMeHy. KadecTBO MUCHbMEHHOTO pedephupOBaHUsS OIEHUBACTCS IO
3a4E€THOU CUCTEME.

Kanaumarckuii sKx3amMeH IPOBOUTCS B YCTHOM (popMe U BKIIFOYAET B ce0sl TP 3a/IaHUS:

1. Usywaromiee 4YTeHHWE OPHUTHHAIBHOTO TEKCTa MO crenuanbHocTH. O0bem 2500-3000
MeYaTHbIX 3HaKOB. Bpems BoimonHeHus padoTsl - 45-60 munyT. @opma npoBepKu: 1) mucbMeHHBIN
HIEPEBO/I CO CIIOBapeM; 2) nepeada U3BJICUSHHON nH(OpMaIMY Ha UHOCTPAHHOM SI3bIKE.

2. bermoe (mpocMOTpOBOE) YTEHHE OPUTHHAIBHOTO TEKCTa IO CrenuanrbHOCTH. O0bheM -
1000-1500 meuatHbIX 3HAaKOB. Bpems BbimonHeHus - 2-3 MuHyThl. DPOpMa MpOBEpKU - Hepeaaya
U3BJICUCHHONH WH(pOpPMAIMA HAa MHOCTPAHHOM S3bIKE Ui TYMaHUTAPHBIX CIIENMAIBHOCTEH W Ha
PYCCKOM $I3bIKE /ISl €CTECTBEHHOHAYUHBIX U JIp. CIIEIUATBbHOCTEH.



3. becema ¢ sK3aMeHAaTOPOM Ha HWHOCTPAHHOM f3bIKE IO BOIPOCAM, CBSI3aHHBIM C
30paHHOH CIIENUATIbHOCTHIO M HAyYHOU pabOTON aciupaHTa (COMCKATes).

W36paHHas cnenualbHOCTb: COAEp’KaHHE MPEIMETa, UCTOPHs Pa3BUTHUS JaHHOW oOjacTh
HAayKH{, BBIJAIOIIMECS y4YCHbIE B COOTBETCTBYIOIICH 00JacTH HAyKd (MX OTKPBITUS U 3HAUCHHE),
HOBEHIIME JOCTM)KEHUS B M30paHHOM O0JIaCTH, COLMAIbHO-PKOHOMUYECKHE AaCIEKThl JIaHHOU
00JacT HayKH.

Hayuynoe wuccnenoBanue: mnpoOieMbl, COCTOSHHE MpOOIEeMbl, Lelb, 3aJadd, METOAbI
UCCJIEI0BAHMS, PE3YJIbTaThl, BBIBOJBI.

2. [InaHbl NPAKTHYECKUX 3aHATHI
3ansitue 1. Pedpepar u ero conpep:xxanue (dactp 1)

ILnan:
1. CooO1ieHne 0 TeMe UCciaeI0BaHus.
2. Llenb uccienoBaHusl.
3. Onenka.

Bonpocwt ons camokonmpons:

Kakumu cpeacrBamu cooOmiaercs o TeMe padoThl / IpeMeTe UCCIIeIOBAHUS?
Kakue cpencTBa UCIIONB3YOTCS IS JIOTHYECKOTO BIJICIICHUS] COOOIIECHUS?
Kaxk 0603Ha4aroTCs 11e1u uccieoBanus?

Yro He0OXOAMMO HCITIOIB30BATh JJIsl OLICHKU paboThl (METO/a, MaTepHraia)?

Jlumepamypa: [1, 339-340].

3ansitue 2. Pedepar u ero comep:xkanue (4actp 2)

Ilnan.
CooO1ieHus o pe3yabTaTax UCCIEAOBAHMUS.
HMcxogHpie MOMEHTEI.
WHuTtepnperanus.
Br1BoIBI M 3aKTIOUEHHE.

el A

Bonpocul ona camoxonmpons:

Uro TpebyeTcs UCTIOIB30BaTh ISl COOOIIEHUS O Pe3yabTaTaX UCCIIETOBAHUSI?
Kak MoxHO mepefaTh Ka4eCTBO HHTEPIIPETAIIUU PE3YIIHTATOBR?

Uro BKITIOYAETCS B 3aKIIOYUTEIbHBIC TTPeIoxKeHus pedepaToB?

Jlumepamypa: [1, 341-343].

3ausTue 3-4. Ucnoib30BaHNe aHTJINICKUX BUI0-BpeMeHHbBIX (opMm (Yactsb 1)

Inan:
1. The Present Simple.
2. The Past Simple.

Bonpocwt ona camoxonmpons:.
1. KaxoBbI OCHOBHBIE CITy4au YHOTpeOIeHus BU0-BpeMeHHBIX opM Present Simple u
Past Simple?



2. Kaxk nannsle BUAO-BpeMeHHbIE ()OPMBI UCIIONIB3YIOTCS B Pa3HBIX THMAX MPEI0KEHUNH?

Jlumepamypa: [2, 4-11].

3ansaTue 5-6. Ucnosib30BaHne aHTINHCKHUX BUIO-BPeMEHHBIX (popm (YacTsh 2)

Inan:
1. The Present Perfect.
2. The Present Perfect Continuous.

Bonpocwi 0na camoxonmpons:
1. KakoBbI OCHOBHBIE Cly4aH yIIOTpeOIcHHs BUI0-BpeMeHHBIX opm Present Perfect u

Present Perfect Continuous?
2. KaK JAHHBIC BI/II[O-BpeMeHHLIe (I)OpMLI I/ICHOJ’IL3YIOTC}I B paSHHX THUITIaX Hpe,Z[HO)KeHHfl?

Jlumepamypa:[2, 14-29].

3ansTue 7. IlepeBo maccUBHBIX KOHCTPYKIUI

Ilnan:
1. IIpuuuHsl ynoTpeOiaeHus CTPaIaTeIbHOIO 3aJI0Ta B aHTJIMICKOM S3BIKE.
2. Vcnonb3oBaHue OC3TMYHBIX / HEONPEICIICHHO-IMIHBIX MPEJIOKCHUN.
3. YnorpebiieHHe I1aroyioB B MaCCHBE IIPH OJHOPOIHBIX WICHAX MPEII0KCHHS.

Bonpocwi ona camokonmpons:
1. KakoBbl OCHOBHbIE CIy4yau YHOTpPEOJEHUS CTPaJaTeNIbHOTO 3aj10ra B aHVINHCKOM

SA3BIKE?
2. B deM 3akirodaeTcs «IEHTPATM30BaHHAS CTPYKTYPay aHTIIMHCKOTO TIPETIONKCHIS ?

Jlumepamypa: [1, 228-236]; [2, 84-93].

3ansaTus 8. Ilepeson nHPpuHNTHBA 1 MHPUHUTUBHBIX KOHCTPYKIMH

ILnan:
1. OcoGenHoctu nepeBojja UHPUHUTHBA HA PYCCKUH S3bIK.
2. IHpUHUTHUB B CJIOXKHOM JIOTIOJTHEHUH.
3. HQWHUTUB B COCTABHOM TJIarOJIBHOM CKa3yeMOM.

Bonpocul 0ns camoxonmpons:

1. Ha yto Heo6xonuMo oOpalaTh BHUMaHUE IpU MepeBojie HHOUHUTHUBA HA PYCCKUI
SI3BIK?

2. Kak nepeBoautcss HHQUHUTHB B IPUIATOYHOM JIOTIOJIHUTEILHOM MPEATIOKEHUN?

3. KakoBsI 1Ba crioco6a nepeBoia MHPHHATHBA B COCTABHOM TJIar0JIbHOM CKa3yeMoM?

Jlumepamypa: [1, 249-259], [2, 108-119].



3ansTue 9. [lepeBoa repyHaus U repyHAMAIbLHBIX KOHCTPYKIU
ILnan:

1. CnocoOs1 nepeBoa repyHIus U TepyHIHATBHBIX 000POTOB.
2. OcobeHHOCTH TepeBo/ia Ha PYCCKHIA S3bIK IMEHEM CYIIECTBUTEIbHBIM, HHOUHUTHBOM.

3. IlepeBon repyHans codeTaHUEM MOJAIBHBIX IJIaroJioB ¢ HHQUHUTUBOM U MPHIATOUYHBIM
IPEIUIOKCHUEM.

Bonpocul ona camoxonmpons:

1. Hauro HEoOXoamMo oOpamaTh BHUMaHHUE MPHU TIEPEBOJIC TEPYHIUS HA PYCCKUUN S3BIK?

2. B Kakux ciydasx repyHIuil epeBOIUTCS IMEHEM CYILIECTBUTEIBHBIM, a B KaKUX -
UHPUHUTHBOM?

3. KaxkoBbl cirydan nepeBojia repyHans COYeTaHNEM MOJAIBHBIX TJ1arojoB ¢ UHGUHUTHBOM U
IIPUIATOYHBIM NIPEATIOKEHUEM?

Jlumepamypa: [1, 242-249]; [2, 106-135].
3ansaTue 10. IlepeBox npuyacTuii

Ilinan:
1. ®yHKIUYU NPUYACTHBIX 00OPOTOB B aHTIIMHCKOM MPEIOKECHHH.

2. Cmoco0bl mepeBoia aHMIIHIUCKUX MPUYACTHI HACTOSALIETO W MPOIIENNIET0 BPEMEHH Ha
PYCCKUH A3BIK.

3. O0OpPOTHI M CTPYKTYPHI, MPEACTABIAIONINE TPYAHOCTD ISl IEPEBOJIA HA PYCCKHIM S3BIK.

Bonpocw ona camokonmpons:
1. B ueM 3akirodaeTcs pa3invyue MeXJy aHMIMHCKUMHU M PYCCKUMU NPUYACTUIMU?
2. B d4em cocTouT TpyTHOCTH MIEpEeBO/Ia MPHYACTHS MPOIIEIIIETO BPEMEHH HA PYCCKUMN S3BIK?

Jlumepamypa: [2, 184-195].

3anstue 11-12. CiioBooOpa3oBaHue B aHIVIMHCKOM fI3bIKe

ILnan:
1. IlpaBuna oOpazoBaHuUs aHTJIUICKUX CIIOB.

2. Tlpedukcsl B aHTIMIICKOM fA3bIKe: UX (YHKIIHS, BUIbI 3HAUCHUS
3. Cyddukcel B aHMIHIICKOM SI3bIKE: WX (DYHKIIHS, BUJIBI, 3SHAYCHHUS.

Bonpocwl ons camokonmpons:
1. Jlns yero ucnonb3yroTcs NpedUKChl a aHTIIMHCKOM S3bIKe?
2. B 4gem cocrout poib cy(hHUKCOB B aHTIIMHCKOM SI3BIKE?
3. Kakwue gactu peun MOKHO 00pa30BbIBATH C TOMOIIbIO CY(PPHUKCOB B aHTIIMHCKOM SI3bIKE?

Jlumepamypa: [1, 182-185].

3ansaTue 13-14. IMucbMeHHBI NepPeBO] CTATHH MO CHENMUAIBHOCTH CPEACTBAMH POJIHOIO
f13bIKA

Ilnan:
1. Yrenue TeKcTa HA AHTIIMHCKOM S3BIKE.



2. Jlekcuko-rpaMMaTH4YeCKHil pa30o0op TEKCTa.
3. CocraBieHne TEKCTa IEpeBOa.
4. Tlpe3eHTalysi MOATOTOBICHHOTO ITEPEBOIA TEKCTA.

Calibration of self-evaluations of mathematical ability for students in England aged 13
and 15, and their intentions to study non-compulsory mathematics after age 16
(R. Sheldrake, T. Mujtaba, M.J. Reiss)
Part 1

Calibration of mathematics self-evaluations (mathematics task confidence compared against
ability) was longitudinally explored through 2490 students from England. Students with accurate
task calibration at Year 10 (age 15) reported the highest intentions to study mathematics in Years 12
and 13 (when mathematics is not compulsory), and also generally gave the highest self-reports for
further mathematics self-beliefs and attitudes including task-level enjoyment, ease, and interest, and
subject-level self-concept. Earlier at Year 8, no differences in intentions were found; over-confident
students generally gave the highest self-reports at Year 8, while under-confident students generally
gave the lowest self-reports. Gender differences also emerged: girls showed no differences in self-
beliefs of ability across calibration groups at Year 10, while accurate boys reported the highest self-
beliefs.

Bonpocwi o camoxonmpons:
1. CocraBneHue TeMaTHYECKOTO TJIOCCAPHSL.
2. TlpopaboTka HOBOW JIEKCHKHU.
3. TloaroroBka mepeBoja TEKCTa HA PYCCKHI SI3BIK.

Jlumepamypa: [1, 152-153].

3ansitue 15-16. IlucbMeHHBIH NepeBOA CTATHLH MO CHENHAJIBHOCTH CPeACTBAMH POJTHOIO
A3BIKA

Ilnan:
YTteHre TeKCTa Ha aHTJIUHCKOM SI3BIKE.
Jlexcuko-rpaMmMaTHYECKUl pa30op TEKCTa.
CocraBneHue TeKcTa rnepeBoja.
[Ipe3eHTanus MOAroTOBICHHOTO EPEBO/IA TEKCTA.

el A

Calibration of self-evaluations of mathematical ability for students in England aged 13
and 15, and their intentions to study non-compulsory mathematics after age 16
(R. Sheldrake, T. Mujtaba, M.J. Reiss)
Part 2

Self-beliefs are influential factors in education. Students’ self-concepts (academic subject-
specific beliefs of prior ability, for example, have been linked to attainment and associated with
academic interest. Self-beliefs have strong influences on students’ subject choices, together with
past attainment, perceptions of subjects, and numerous other factors. Girls have frequently been
observed to have lower self-concepts than boys. Boys have generally reported higher mathematics
self-concepts than girls, even though girls often attain slightly higher. Boys have additionally
reported higher mathematics self-efficacy (self-beliefs of being able to successfully perform in the
future) and intrinsic motivation for mathematics (interest in and enjoyment associated with doing
mathematics) compared to girls. Some variations have been found, however, such as when girls
valued mathematics higher than boys in Grade 12 after controlling for their perceived mathematics
ability.



Bonpocvl ona camokonmpons:
1. CocraBneHue TEMaTH4YECKOTO II10CCAPHSL.
2. TIpopaboTka HOBOH JIEKCUKHU.
3. IloxaroroBka mepeBosia TEKCTa Ha PYCCKUH SI3BIK.

Jlumepamypa: [1, 153-154].
3anustue 17-18. IlucbMeHHBIN NepeBOA CTATHLH MO CIHENHAJTBHOCTH CPeACTBAMHU POJTHOIO
A3BIKA
Ilnan:
Yrenue TeKcTa Ha aHTIIMUCKOM SI3BIKE.
JlexcuKo-rpaMMaTHYECKUM pa30op TeKCTa.

CocraBiicHHE TEKCTa nepesoaa.
HI)GSGHT&L[I/IH IMOATrOTOBJICHHOI'O IICPEBOJAa TCKCTA.

Eall el

Calibration of self-evaluations of mathematical ability for students in England aged 13
and 15, and their intentions to study non-compulsory mathematics after age 16
(R. Sheldrake, T. Mujtaba, M.J. Reiss)
Part 3

Educational research frequently, and often unavoidably, considers self-reported beliefs from
participants, introducing a potential discrepancy: self-beliefs may or may not reflect actual abilities.
‘Calibration’ can be considered as the degree to which beliefs or evaluations (such as self-concept)
reflect an actual situation (such as ability evidenced through attainment in examinations); it can
measure the overall accuracy of beliefs and the bias or direction of any discrepancy. Calibration
may also be considered an (indirect) indicator of metacognition or the awareness of cognitive
processes and related areas, including assessment of personal abilities, knowledge, and task-factors,
integral to many theories of learning and self-regulation.

Two main theoretical perspectives concerning calibration have arisen self-regulated learning
models and social-cognitive motivational theories. Self-regulated learning models promote accurate
calibration as integral to personal well-being and functioning, where self-evaluation has important
implications to students’ studying approaches and motivation. For example, students may study less
if they believe they already master an area, which becomes problematic when this belief is
inaccurate; accurate reflection and calibration may also allow students to identify and then focus
their studies onto their own developing areas of specialism. Social-cognitive theories of behavior
and provide a contrasting view, where positive calibration biases or over-confidence are a normal
state that is not necessarily unproductive or damaging, and which facilitates increased motivation
and persistence when difficulties arise, together with providing protection from negative effect.
Integrated views are also possible, where the positive or negative effects of calibration biases are
contextual, dependant on further factors.

Bonpocul 01 camokonmpons:
1. CocraBneHne TEeMaTHIECKOTO TI0CCAPHSI.
2. TIpopaboTka HOBO¥ JIEKCUKH.
3. TloaroroBka mepeBoja TEKCTa HA PYCCKHUU SI3BIK.

Jlumepamypa: [1, 155-156].



3anstue 19-20. YcTHbBII nepeBo/1 CTATHU MO CNIENHAJIBHOCTH CPEACTBAMHU POIHOIO SI3bIKA
ILnan:

YreHne TeKCcTa Ha aHTJIMHCKOM SI3BIKE.
Jlexcuko-rpaMmmMaTHYeCKUil pa30op TEKCTa.
CocraBneHue 1aHa IepeBo/ia TEKCTa.
[Ipeacrasnenune NoAroTOBIEHHOTO MEPEBOIA TEKCTA.

NS

The Relationship between the Use of Social Networking Sites (SNS) and Perceived Level of
Social Intelligence among Jordanian University Students: The Case of Facebook
Part 1

This study aimed to investigate Jordanian university students’ use of Facebook and their
perceptions of their social intelligence as well as the relationship between students’ use of Facebook
and a self reported measure of their social intelligence. The participants in this study were 282
students from different colleges in a Jordanian public university. For the purpose of the study, the
researchers used cross-sectional survey design in which a questionnaire was administrated and
collected in-class by number of faculty members, who agreed to have theirclasses participating in
this study. The questionnaire aimed to collect data regarding students’ use of Facebook as well as
the perceptions of their social intelligence.

The analysis of the collected data showed that the majority of the students were active
Facebook users. Participants’ perceptions of their level of social intelligence were positive and at
moderate level. The findings showed significant association between Facebook use and perceived
level of social intelligence among Jordanian university students. The current study disagreed with
the common negative reputation, in Arab World, of the effect of Facebook on students’ social life.
The current research study showed that the use of Facebook might benefit students’ social
competencies and intelligence, through providing them with electronic platform that they can use to
freely express themselves.

Bonpocul 0na camoxonmpons:
1. CocraBneHne TeMaTHIECKOTO TI0CCAPHSI.
2. TIpopaboTka HOBO¥ JIEKCUKH.
3. TloaroroBka mepeBoja TEKCTa Ha PYCCKHIA S3bIK

Jlumepamypa: [1, 196-197].

3ansaTue 21-22. YcTHBII NepeBO CTATHH MO CHENUAATBHOCTH CPEACTBAMH POHOIO A3bIKA
Iinan:

YreHMe TeKCTa Ha aHTINHCKOM SI3BIKE.
JIekcuKo-TpaMMaTUYECKU pa3dop TeKcTa.
CocragieHue miaHa nepeBoja TeKCTa.
[Ipe3eHTanus moAroTOBIEHHOIO NEPEBOIA TEKCTA.

el el

The Relationship between the Use of Social Networking Sites (SNS) and Perceived Level of
Social Intelligence among Jordanian University Students: The Case of Facebook
Part 2
In the recent years, Social Networking Sit (SNS) started to have great impact on different
aspects of our life. For instance, on one’s personal side, SNS have played integral role on providing
a way to connect with family and friends, to play network games, and to serve online materials. In
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business, SNS have become one of the main markets to sell products and services as well as to
connect companies with their customers. In politics, SNS have become an active stage for political
conversation and debate (Rainie & Smith, 2012). In Arab world, SNS were powerful digital tools
for supporting the revolutionary wave of demonstrations and protests (Arab Springs), where SNS
have been extensively used to exchange revolutionary thoughts and to organize for demonstrations
and remonstrations. As a result, governments in Egypt, Tunisia, Libya, and Yemen fall, while
regimes in Syria and Bahrain are still struggling with the resistance. In addition, SNS can facilitate
communication, association, and information gathering and sharing in the health care field, for
instance, SNS have been used among fellow patients to discuss their conditions (Keckley &
Hoffmann, 2010).

The use of SNS is very popular among university students in Jordan, where the Jordanian
universities provide their students with free internet access that allows them to sign up for different
SNS. However, there is a lack of research studies that investigate the diffusion of SNS among
Jordanian students. Even though, there is negative reputation of the SNS among Arab people
because of the assumed negative effect from the use of SNS on Arab youth’s culture in terms of
religion, traditions, and native language. In addition, there is a debate about the effect of the use of
SNS and the Arab university students’ offline social life and competencies.

Bonpocul ona camoxonmpons:
1. CocraBieHHE TEMATHYECKOTO [TIOCCAPUSL.
2. TIpopaboTka HOBO¥ JIEKCUKH.
3. TlomroroBka mepeBojia TEKCTA HA PYCCKUH SI3bIK

Jlumepamypa: [1, 197-198].

3ansTue 23-24. YCTHBII NepeBO CTATHH MO CHENUATBHOCTH CPeCTBAMH POHOIO A3bIKA
Ilnan:

YreHre TeKCTa Ha aHTINHCKOM SI3BIKE.
Jlekcuko-rpaMMaTUYECKU pa3dop TeKcTa.
Cocrapnenue 1jaHa epeBo/ia TEKCTa.
[Ipe3eHTanus moAroTOBIEHHOIO NIEPEBOIA TEKCTA.

Eall el

The Relationship between the Use of Social Networking Sites (SNS) and Perceived Level of
Social Intelligence among Jordanian University Students: The Case of Facebook
Part 3
Some other research studies have discussed the application of SNS in teaching and
learning, Bosch (2009) conducted a study that aimed to investigate the use Facebook for teaching
and learning at a South African university. The researcher used virtual ethnography and qualitative
content analysis of 200 students Facebook profiles as well as semi-structured interviews with a
sample of 50 undergraduate students and 5 lecturers, who use Facebook to communicate with their
students. The findings showed that Facebook was widely used among participants for social
connectivity as well as general communication. The students who experienced the use of Facebook
for teaching and learning reported several advantages of the use of Facebook that include to acquire
help from Facebook college friends, to find educational materials, to answer administrative
questions, to connect with their college students during university vacation, and to contact lecturers.
However, there were some of the reported disadvantages of the use Facebook by college students,
which include bandwidth issues, and the distracting nature of Facebook that might lead the students
to spend unproductive time on Facebook rather than focusing on their education.
Beside the studies that investigated the use of Facebook by college students, some other
research studies examined the students’ opinion about the integration of Facebook in class activities
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to support learning and teaching. Eren (2012) conducted a study to investigate the students’ attitude
toward the use of Facebook in foreign language classes in a university in Turkey. For the purpose of
the study, Facebook was used to support language learning activities for one semester long. The
researcher used mixed research design to conduct the study, where at the end of the semester, the
students (n=40) filled a cross-sectional survey that aimed to investigate their attitude regarding the
use of Facebook as supplementary tool to support their learning. In addition, semi-structured
interviews were conducted with three students. The results showed that the students have positive
attitude towards the use of Facebook as supplementary tool to support their learning, where the
students believed that the use of Facebook would improve their language skills and the use
of Facebook was effective in supporting their learning compared to traditional face-to-face settings.
The discussed studies showed that use of SNS, such as Facebook, is popular among
university students, where students are used to use SNS for social activities. In addition, university
students showed positive attitude toward the integration of SNS in the teaching and learning
process. However, the reported studies were limited to specific cultures and countries, and cannot
be generalized to other cultures. In Arab world, there is scarcity of research studies that examine the
use of Facebook among university students and their opinion regarding the use of Facebook.

Bonpocwi o camoxonmpons:
1. CocraBieHue TeMaTHYECKOTO TJIOCCAPHSL.
2. TlpopaboTka HOBOW JIEKCHKHU.
3. TloaroroBka mepeBo/a TEKCTA HA PYCCKHI SI3BIK

Jlumepamypa: [1, 198-200].
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